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CHAPTER I 
INTRODUCTION 
Purpose: - The purpose of this project is to make an annota-
ted bibliography of teaching aids for the understanding 
of Julius Caesar. This list may be used by the teachers 
of English , social studies, and Latin. 
Justification: - No annotated bibliographies are organized 
s pecifically on this topic. A teacher must examine many 
catalogues and listings in order to s elect the materials. 
A selective annotated bibliography of pertinent 
material provides a basis for judging suitability. Such 
a list helps reduce t he necessity of reading or viewing 
larg e numbers of materials. 
Scope: - This project i s concerned with materials, published 
or produced since 1930, suitable for use in secondary 
school Language Arts, social studies, and Latin clas ses 
dealing with Julius Caesar. 
Limitations: - Only about fifty books, pictures, or film 
strips related to this topic have been published or 
produced since 1 930. 1rhe writer has included in this 
pa per all such material. However, t h is bibliography is 
limited to: 
1. Books wh ich deal with Julius Caesar. 
2. Books published since 1930. 
3. Books suitable for the ninth and tenth grades. 
Boston Univer sity 
School of Education 
LibrarY. 
It is further limited by the fact that the statement of 
the appropriate reading level and the worthwhileness of 
each book is the personal opinion of the writer. It is 
further limited by the fact that the motion pictures 
and film strips were not personally previewed by the 
writer due to the lack of availability and rental costs. 
Definition of Terms: -
1. Bibliography--- a list of materials (such as books, 
films, slides, maps, etc.) on one subject; in this 
instance, Julius Caesar. 
2. Annotated---provided with notes about the content and 
value of each book, motion picture or film strip. 
3. Audio-Visual---is a term used to designate an exten-
sive variety of devices such as moving pictures, 
slides, transcriptions, radio, recordings, and slide 
films. These devices are used by teachers to transmit 
ideas and experiences through the eye and ear. 
4. Secondary Schools---grades 9-12. 
CHAPTER II 
REVI E\v OF RESEARCH 
In 1 924 the Advisory Committee of the American Classical 
1/ 
League publish ed a report of conditions in the field of 
Latin instruction. The report is characteri zed more by the 
ext ensiveness of the investiga tion completed than by the 
soundness of the conclusions reached. The members of the 
commit t ee were obviously dominated in their thinking by the 
a we-inspiring pr estige of the field which they were investi-
gating ; consequently, they arrived at s ome conclusi ons -vrhich 
later studies do not substantiate. The report is important, 
however, because it made a begiP~ing of setting the classical 
house in or der. It established a trend toward better Latin 
instruction. 
2/ 
The committee found that the total Latin enrollment of 
the secondary schools of the c ountry in 1 923-1924 was 940,000 
(according to the estimate of the United States Bureau of 
21 
Education). Approximately 69 per cent of the pupils taking 
Latin in the secondary schools did not pursue their study of 
this course beyond the second year. On l y five per cent 
1/The Advisory Committee of the American Classical League, 
The Classical Investi~ation: General Report (Princeton 
University Press, 192 ), Part I, Section 6, p. 305. 
2/Ibid. , p. 16 • 
3/Ibi(! . , p . 31 . 
continued Lat-in study in college. Th·e coiD.mi ttee discovered 
that a successful mastery of Latin was not generally being 
1/ 
effected, nor were the pupils led to realize the educational 
~I 
values of the subject. The committee attributed this 
failure of mastery to the congestion resulting from the 
requirement of excessive amounts of grammar in the first 
3/ 
year and of reading in later years. The report set the 
"immediate objective" of Latin study as "the development of 
the power to read and understand Latin." For the first year 
of Latin study, the report listed seven ultimate objectives 
in order of their importance: 
I. To increase the understanding of those elements 
in English which are related to Latin 
II. To increase the ability to read, speak, and write 
English 
III. To develop an historical and cultural background 
IV. To develop correct mental habits 
V. To develop right attitudes to•trard social institutions 
VI. To increase the ability to learn foreign languages 
VII. .To impart elementary knowledge of the simpler 
general principles of language structure. 
I '/Ibid. p. 92 • ~ --' 
_gjibid. ' pp. 137-142 • 
_2/Ibid., p. 79. 
1/ 
The committee further not ed a "favorable trend toward the 
practice of introducing Latin study at an earlier grade level.' 
~I In discussing course content the committee recommended 
the extensive use made of Latin reading material so gradated 
as to remove any overload of new vocabulary, forms, or syntax. 
It specified that the subject matter of the reading material 
should be abundant, repetitious, and attractive in content. 
21 It stressed the importance of making a i•mrd-count of the 
reading material to determine the level of difficulty. It 
!±I 
recommended the study of syntax on a functional rather than 
21 
a formal basis. It further recommended that the writing of 
English into Latin be continued for the first three years of 
study, although the statement of objectives does not include 
mention of the ability to '"rite Latin composition as a goal. 
The immediate objective has been acceptable and quite 
6/ 
generally in use. The vlriter believes that the first t1·1o 
ultimate objectives are incidental learning products . 
Obviously, a pupil who v-mnts to read, write, understand, or 
1/Ibid., p. 30 
2/Ibid., p . 127 
,2/Ibid., p. 133 
4/Ibid., p. 123 
5/Ibid., p. 124 
6/Helen H. Eddy, Instruction in Foreign Languages, Bulletin 
No. 17, National Survey of Secondary Education (Washing-
ton, Government Printing Office, 1932), Monograph No. 24, 
p. 35. . 
speak English should study English, not a foreign language. 
The third objective is also an incidental learning product. 
Granted that the study of Latin increases a pupil's historical 
and cultural background, the fact remains that the same time 
spent in reading well chosen materials in English would accom-
plish the same result, presumably to a higher degree. The 
development of right attitudes toward social institutions is 
an immediate objective in the social studies class, and hence, 
is only an incidental learning product of Latin study. The 
objective of increased ability to learn other foreign lan-
guages immediately runs into an objection. After analyzing 
the more recent studies in the field of curriculum construc-
1/ 
tion, Billett reaches the conclusion that a typical pupil 
who should study any foreign language at all in high school 
does not have time to learn a second foreign language. It 
might be pointed out that the ultimate objectives as a group 
offer excellent implications for the integration of a Latin 
course i'Ti th other courses of study. As for introducing the 
study of Latin at an earlier grade level, Bus\iell has shovm 
that a pupil's capacity for learning a foreign language 
increases slightly with his increased maturity. The use of 
the classical theme in Latin stories for beginners is con-
Roy 0. Billett, Fundamentals of Secondary-School Teaching 
with Emphasis on the Unit Method (Boston, Houghton 
Mifflin CompanY: 1940~. 329. 
2/ 
G. T. Busi'rell, A Laboratory Study of the Reading of r-1odern 
Foreign Languages (New York, The Macmillan Company, 1922), 
p. 6o. 
;.·'"' 
trary to the 1.·rhole theory of psychological a pproach, 1'rhich 
demands t hat a pupil shall be given an opportunity to proceed 
smooth ly from h is mm background of experience tm"lard the 
desired goal of learning . To set a pupil back t wo t housand 
years in beginning the study of a subject is to bar him from 
the i~mediate use of h is past experience-a severe jolt, to 
say the least. 
That this report has had a wides pread influence on the 
1/ 
teaching of Latin is sh o11n by Eddy in h er study of current 
practices published in 1932 • . She says, 
"The chief evil of the traditional course is the 
congestion resulting from the requirement of ex-
c essive amounts of grammar in the first year and 
of reading in the lat er years. As a result, there 
is neith er mastery of Latin its elf nor a satis-
factory realization of the educational values of 
Latin. The recommendation, therefore, is post-
ponement of some and omission of other elements .of 
the grammatical content of the first year and a 
reduction in the amount and a greater variety in 
the kind of reading material in the last three 
years.n 
Another i mportant study in t h e foreign language field, 
already cited in this discussion, is that of Algernon Cole-
2/ 3/ 
man.- One finding from Coleman's study- is pertinent here. 
A pupil can not pursue the study of a foreign language for 
fewer than three years with profit. Although Coleman's 
1/Eddy, .Ql2. cit . , p. 34. 
2/Algernon Coleman, The Teaching of Modern Foreign Languages 
in the United States: A Report Prepared for the .Modern 
Foreign Language Study (New York, The Macmillan Company, 
1929), Section 20, p. 299. 
3/Ibid. , p. 50. 
study was based on modern foreign languages, the finding 
11 
applies also to the study of Latin. For Uhl found that 
pupils s pent more time on the preparation of Latin assign-
ments than on the preparation of any others. These facts 
have a direct bearing on the nature of the foreign language 
course needed. Obviously, an ideal languag e course would be 
one that did not monopolize the pupil's time, yet developed 
correct mental and social attitudes and also produced a 
greater knmvledge of the language studied. 
Tne manner in which Caesar's Commentaries on the Gallic 
War were published is an open question. It is held by some 
scholars that the first seven books v;rere composed in the 
winter of 52-51 B.C. and published early in 51. Their publi-
cation at that season would undoubtedly have been of parti-
cular value, as an indication to the Roman people of Caesar's 
preeminence in strategy and statesmanship, and as a vindi-
cation to the Senate of his campaigns and conquests in 
defence of the Roman Empire. 
There is literary unity in these seven books .which 
supports the t h eory of their simultaneous publication as 
volumes of a single work. But it does not folloi•i necessarily 
that because they were published together they were compos ed 
at one time. 
1/W .H. Uhl, nHow Much Time for Latin? 11 The Classical Journal, 
- XIX {January 71 1924), pp. 215-221; 
11 The Time Element in 
High Schools', School Review, XXXII (February, 1924), 
pp. 105-121. 
To bring out the values of the study of ancient history, 
it is especially important that Greek and Roman history should 
not be isolated. There should be some references to the life 
and influence of other nations, and comprehension of the wide 
field, which has a certain unity of its own. A short intro-
ductory survey of Oriental history is an indispensable back-
ground for a study of the classical peoples because it gives a 
wider and deeper knowledg e of the life, thought and character 
This brief survey, in the opinion of of the ancient world. 
1/ 
t he committee should not exceed one-eighth of the entire 
time devoted to ancient history. 
11It should aim to give (a) an idea of the 
remoteness of these Oriental beginnings, of 
t h e length and reach of recorded history; (b) 
a definite knowledge of the names, location, and 
chronological succession of the early Oriental 
nations; {c) the distinguishing features of 
their civilizations, as concretely as possible; 
(d) the recognizable lines of their influence 
on later times. The essential factors in this 
period may perhaps best be seen by concentrating 
at.tention first on the kingdoms of the two great 
valleys,-that of the Nile and that of the Tigris 
and Euphrates,--and by bringing in the lesser 
peoples of the connecting regions as the great 
empires spread northward and meet. Persia may 
be taken up afterward, and its conquests may 
serve as a review of the others." 
11Alt}?.ough , of course, Greek history should include 
a short study of early times, and should disclose 
the growth of Athens and Sparta and t h e character-
istic life of the great classical period, it should 
not, on t he other hand, omit an account of t he chief 
events of the Hellenistic age, but sh ould give some 
idea of the conquests of Alexander, of the kingdoms 
1/The Committee of Seven, The Study of History in Schools: 
Report to the American Historical Association (New York, 
The Macmillan Company, 1899), p. 55. 
that arose out of them, and of the spread of 
Greek civilization over the East, so important 
in relation to the inf+uence of Greece upon 
later times. It should also give the main 
events in the later history of Greece, and 
should show the connection between Greek and 
Roman history. Time for this survey may well be 
saved by omitting the details of the Peloponnesian 
war, which crowd so many text-books. This period 
should rather be used largely as connective 
tissue, to hold Greek and Roman history together; 
it should be approached first from the Greek side, 
and be reviewed afterward in connection with the 
Roman conquest of the East. Care should be taken 
to show the overlapping of Greek and Roman hist-
ory chronologically, and to avoid the not un-
common impression among pupils that Rome was 
founded after the destruction of Corinth." lj 
"The treatment of Roman history should be suffi-
ciently full to correspond to its importance. 
Too much time, as it seems to the committee, is 
often spent upon the period of the Republic, 
especially on the early years, and too little 
u pon that of the Empire. Adequate attention is 
not always paid to the development of Roman 
pm1er and the expansion of Roman dominion. .some 
idea should be given of the organization of the 
world-state and of the extension of Roman civil-
ization. Recognizing fully the difficulty of 
this period, and not seeking to force upon the 
pupils general ideas that confuse them, the 
teacher should endeavor to make them acquainted, 
not simply with emperors and praetorian guards, 
but with the wide sway of Rome; and not so much 
\'fi th the "falling" of Rome, as with the impression 
left upon vrestern Christendom by the spirit and 
character of the eternal city • . This, we think, 
can be done by the careful use of concrete facts 
and illustrations. Probably most of us remember 
that our impressions from early study were that 
Rome really gave u p the ghost with the accession 
of Augustus,--is that idea due to that good 
republican Livy again? And if we studied the 
Empire at all, vre wondered why it took four hun..; 
dred years and more for her to tread all the 
slippery way to Avernus, \vhen once she had entered 
]:/Ibid., p. 56. 
upon the road. To get such an impression is 
to lose the truth of Rome." 1/ 
The follm'fing summary and outline of t:P.e high lights 
of Caesar's life may be of value to the history teacher. 
Julius Caesar excelled in the fields of statesmanship, war, 
and literature. With Crassus and Pompey he formed the 
First Triumvirate in 60 B.C., a coalition comparable to a 
modern political machine. The Triumvirat e was the most 
powerful factor in Roman politics at the time of the Gallic 
War (58--50 B.C.). Caesar served as consul, the highest 
magistrate of the Roman Republic, in 59 B.C. After his 
year as consul he l'las appointed proconsul of Gaul and 
Illyricum. A proconsul might be compared to a governor-
general of a mandate such as Ha1vaii or Alaska before they 
were granted Statehood rights, or to a military governor 
of. an occupied country such as \·vest Germany or Japan. The 
Roman proconsul was supreme in his province. In this 
capacity Caesar conducted the Gal l ic 'tlar and finally suc-
ceeded in subjugating all of Gaul. The Roman conquest of 
Gaul had a lasting influence on Modern France. The modern 
French language is derived largely from Latin. After the 
Gallic "l:!ar, Caesar defeated Pompey in a civil war and be-
came the sole ruler of Rome. Caesar was killed by con-
spirators but his empire endured for many years. No modern 
historical figure has excelled in as many fields as Caesar. 
]:/Ibid., pp. 57-58. 
•' 
· -. ~ ====~~====~===========-~-====================================4~====== 
1i'f e have had soldier-statesmen such as i·rashington, Jackson, 
Grant, and sometimes -r,te have had a soldier-scholar such as 
President Eisenhower, but many-sided men like Caesar are 
very rare. Clay, Calhoun and Webster were knovm as the 
American Triumvirate not because there was any coalition 
among them but because they were political giants in the 
first part of the nineteenth century. 
The following tabulated outline may serve to indicate 
how Caesar leapt into pr ominence in 60 B.C., and s pent nine 
good years in the business of conquering Gaul; and h011 the 
five years (49--44 B.C.) at the end were all that he had as 
a monarch. At forty, he had passed through the round of 
public offices and was consul elect for 59 B.C. He had 
shovm himself a strong supporter of the people, in con-
sistent opposition to the Senate. He had served his appren-
ticeship at the bar, and as governor of Further Spain, he 
had commanded troops with success. In the 11 First Trium-
virate" he was the moving s pirit, though still, to the 
Roman world, it might have seemed that .Pompey ,.,as the great-
est of the three instead of Caesar. 
B.C. 
100 Born July 12--a month subsequently called after him. 
Son of C. Julius Caesar and Aurel ia. 
86 Elected flamen dialis through his uncle, C. Narius. 
84 Married (1) L. Cinna's daughter Cornelia. 
80 ~i/on t h e "civic cro-r,m" of oak-leaves (similar to our 
Distinguished Service Cross) for saving a Roman's life 
at the storming of Mitylene. 
78 Prosecuted Cn. Dolabella for extortion. 
76 Captured by pirates. Elected tribunus militum. 
74 Raised a company of volunteers at Rhodes, and held 
Caria a gainst Mithradates. 
68 Quaestor: (similar to our state treasurer) Sent to 
Spain to settle t h e finances of t h e · country. 
67 Married (2) Pompeia, Pompey's cousin. 
Helped to carry Lex Gabin1a (name of law passed by 
Senate), giving Pompey command against Mediterranean 
pirat es. 
66 Supported Lex Manilla (name of lai.Y pas s ed by Senate), 
giving Pompey command a gainst Mithradates. 
65 Aedile: (publ ic r ecreational director). Gave public 
ga mes with great s plendor. 
63 Elected Pontifex M~~1mus. 
Spok e in t h e Senate in t h e debate on the f ellow 
conspirators of Catiline. 
62 Praetor: (Supreme Court Judge) Suspended by the Senate 
for opposition, but at once restored \'lith an a pol ogy. 
61 Governor, a s Propraetor, of Further Spain. Gained 
victories over the Lusitanians. 
60 Formed with Pompey and Crassus "The First Triumvirate." 
59 Consul (I) with Bibulus. Appointed governor as 
Proconsul, of Gallia Cisalpina, Gallia Narbonensis 
(Provincia), and Illyricum, for five years, i.e. March 59 
to 28 February 54 B.C. 
Ma r ried (3) Calpurnia, daughter of L. Calpurnius Piso. 
Caesar's daughter, Julia, married to Pompey. 
58-51 Operations i n Gaul, Germany, and Britain. 
56 Conference of t h e Triumvirs at Luca: Caesar's command 
to be prolonged for f ive years , i.e. to t h e end of 
February 49 B.C. · 
55 Pompey and Cras sus consuls. 
54 Death of Julia. 
53 Crassus k illed in action a gainst t h e Parthians at Carrhae. 
51-50 Disputes at Rome about Caesar's command and second 
consulsh ip. 
49 Senate decreed that Caesar should disband his army; he 
crossed the Rubicon, which meant civil war. 
49 Dictator (I) for eleven days. 
48 Consul (II). Defeated Pompey at Pharsalus in Thessaly. 
Dictator (II) till end of 46 B.C. 
47 Murder of Pompey. 
Settlement of Egypt; Caesar nearly killed at Alexandria. 
Settlement of Asia Minort after Caesar's victory at 
Zela ( 11Veni, vidi, vici 11 J against Pharnaces. 
46 Consul (III). 
War in North Africa: Caesar victorious at Thapsus 
over Scipio and the Pompeian army. 
Dictator (III) for ten years. · 
Reforms in administration, and in the calendar. 
45 Sole Consul {IV) Dictator. 
War in Spain: Caesar victorious at Munda over the sons 
of Pompey (Gnaeus and Sextus) and their army. 
Caesar's triumphs--further honors and offices: 
Imperator for life, Consul for the next ten years, 
Dictator and Praefectus Morum for life: Pater Patriae. 
44 Dictator. 
15 February (Lupercalia). Refused the crown. 
15 March (Ides) assassinated. 
"The goals of teaching the Language Arts are as old as 
the ideals of Western civilization. Yet each generation 
faces the task of interpreting these goals anew in the 
light of the conditions of its own age. To think clearly 
and honestly, to read thoughtful l y, to communicate 
effectively, and to listen intelligently have ah·rays 
been basic to the perpetuation of democratic ways of 
living. Men and women who have gained most from litera-
ture through the a ges have been those who could see in it 
t h e reflection of human experience and could yield to its 
power to quicken the understanding and to sensitize the 
feelings. 
In the second half of the t wentieth century, the chal-
lenge to develop such skills with the attendant insights 
upon which their value depends is peculiarly vital to the 
future of democracy." 1/ 
1/The Commission on the English Curriculum of the ,National 
Council of Teachers of English, The English Lan~age Arts 
(New York: Appleton-Century-Crofts, Inc., 1952~ p. ~ 
The goals of curriculum in American schools in the 
middle of the twentieth century are determined finally by the 
purposes for which the schools are established. It is clear 
that the Americ.an people want the children and youth of the 
nation to be educated to the extent of their highest poten-
tialities; that they want them to be self-reliant individuals 
who are at the same time good co-operating members of society; 
and that they want them to be able to make their own livings. 
In other words, the major purposes of American education are 
in general: (1) cultivation of satisfying and wholesome 
personal lives, (2) development of social sensitivity , and 
effective participation in the life of the local community, 
the nation, and the world, and (3) preparation for vocational 
1/ 
competence. 
If the literature is wisely chosen and intelligently 
presented, young people can develop, through the richness of 
aesthetic experiences, increasingly mature sensitivity to 
beauty, a sympathy with noble aspirations, and an awareness 
of the heights as well as the depths of which their human 
2/ 
nature is capable. 
In all the sections of the United States there seem to 
be the same fundamental ideals and aims which have inspired 
the best teaching of English at all periods. Though the 
1/Ibid., p. 6. 
2/Ibid., p. 9. 
methods are various, the enthusiasts irreconcilable, the 
claims exaggerated, the content shifting, and the equipment 
inadequate, the aims appear to be forever the same. 
"Emphasis may shift among the aims periodically, but no high 
school in the land will admit that its course in English 
fails to serve at least one of these aims. Stripped of 
modification, these aims are four:--knowledge and appre-
ciation of literature, ability to write, ability to speak, 
1/ 
and ability to think." -
By studying the great speeches of Antony and Brutus, 
the English teacher is able to fulfill the aims previously 
stated. The vlriter intends to give a simple picture of the 
circumstances relating to these speeches. Calpurnia, Caesar's 
vlife, had dreamt her husband vvas murdered, and that she saw 
him ascending heaven, and received by the hand of God. On 
the morning of the Ides of March some natural disorder af-
fected his spirits, and his spirits were reacting on his body. 
Contrary to his usual habit, he gave way to depression. He 
decided, at his wife's entreaty, t hat he would not attend the 
Senate t hat day. However, Brutus, a trusted friend, was sent 
by the conspirators to beg Caesar to be present. Caesar 
shook off his uneasiness and prepared to go. As Caesar had 
lived to construct the Roman world, so his death 11as necessary 
to finish the work. After his death his will was read to the 
people. The will greatly moved the Roman people for he had 
1/Clarence Stratton, T'ne Teaching of English in the ~ 
School (New York, Harcourt, Brace and Company, 1925/. 
;' :·· 
II 
left a great deal to the people. Antony, after waiting for 
the passion to work, then came forward. 
Here we see the true work for all the English classes. 
The people were in intense expectation. He produced the body, 
all bloody as it had fallen, and Antony bade a Herald first 
read the account of the votes which the Senate had freshly 
pas s ed, heaping extravagant honors upon Caesar which he had 
not desired, and then read the oath which the senators had 
each personally taken to defend h im from violence. 
Antony then began with t he usual encomiums. He s poke of 
Caesar's family, his birth, his early history, his personal 
characteristics, his thrifty private habits, his public 
liberality; he described him as generous to his friends, for-
bearing with his enemies, without evil in h imself, andre-
luctant to believe evil of others. 
"Power in most men, 11 said Antony, "has brought their 
faults to light. Po1-1er in Caesar brought into prominence h is 
excellences." After extolling Caesar's deeds he continued, 
"Caesar took no honor to himself for his victory. He ab-
horred the necessity of it. He took no revenge. He praised 
thos~ who had been faithful to Pompey, and he blamed Phar-
naces for deserting him. And t his your father, your Pontifex, 
t h is hero, whose person was declar ed inviolable, lies dead--
dead, not by disease or age, not by war or visitation of God, 
but here at home, by conspiracy "'i thin your own walls, slain 
in t h e Senate-house, the warrior unarmed, the peacemaker 
naked to his foes, the righteous judge in t h e seat of judgment. 
;1 
He whom no foreign enemy could hurt has been killed by his 
fellow-countrymen--he, who had so often shown mercy, by 
those 11hom he had s pared. 11 
Antony 1 s words, as he well knew, v1ere a declaration of 
irreconcilable war against t h e murderers and their friends. 
As his impassioned language did its work the multitude rose 
into fury. They curs ed the conspirators. They cursed the 
Senate who had sat by while the deed was being done. Antony 
had worked on the crowd's emotion, had stimulated their 
blood, had worked t hem into a fury of anger. 
Although the previous speech can be used for study in 
the literature class, it is also the \iriter's opinion that it 
has tremendous potentiality in the drama class. 
urn reading drama, the task of t h e reader is to 
visualize the scene, to recreate the characters, 
and to follow clues to t h e plot entirely through 
the conversation of the actors. Careful instruc-
tion and extensive practice throughout high school 
and college are essential if such skills are to be 
developed. " .!/ 
Any play that a teacher selects should be taught from 
the actins point of view; that is, the students should 
visua lize it. They should try to t h ink of it as if it were 
before them on the stage, rather than regarding it as a 
piece of literature, to be read or, worse, to be studied. 
Because visualizing the vrri tten word requires imagination 
on the part of t he reader, drama presents certain diffi-
,!/N.C.T.E. Commission, .££• cit., p. 4oO. 
I 
I 
culties. 
The first duty, then, is to arouse the imagination of 
1 the group. A good introduction for the study of any Shakes-
pearean play is the reading with the students of the first 
scene or two, or by a bit of dramatization. The characters 
must be made real people. 
Intelligent presentation of the first scene, either 
through dramatization or reading, serves another purpose 
aside from arousing interest. In the first fevr lines of his 
plays, Shakespeare always strikes the keynote, suggests the 
atmosphere. In the milling crowd at the opening of Julius 
Caesar, v-re receive an impression both of the fickle nature of 
the nvulgar 11 and the conflict between those who venerate the 
memory of great Pompey and those who follow Caesar. 
Audio-visual materials may be used with effect in (1) 
lecture, (2) the recitation, (3) the socialized recitation, 
(4) the developmental lesson, (5) the project, (6) the 
supervised study period, (7) the laboratory. 
The advantages of using the motion picture as a teaching 
tool are many: the motion picture has the unique advantage 
of depicting action or behavior with its irresistable illusion 
of life and reality. It is, ho\vever, an expensive visual aid 
and for that reason should be resorted to only when necessary 
(a) to show activity, which no other pictorial aid can 
actually portray, (b) to provide such vicarious experiences 
as must be brought to us because i'll'e can not get them in any 
other way, (c) to dramatize a story or situation and (d) to 
document human activities and relationships. 
The film is the best visual tool when the continuity of 
a process involving movement is to be shown. It is advan-
tageous for purposes of vivid summary or general survey of a 
broad topic, and is unique in revealing, for the first time 
in the history of human learning, things which we observe 
through sight, sound, and mind. Sound and color added to the 
motion picture have increased its range of sensory appeal and 
stimulation. The sound film is a dynamic teaching tool and 
cuts across language barriers. 
The use of audio-visual aids such as maps, graphs, models, 
pictures, slides, vocabulary cards, film strips, and records 
are of great value in all the classes of Latin, Social Studies 
and Language Arts. The purpose of using any of the available 
audio-visual materials pertaining to a subject is to make the 
subject more easily understood and enjoyed by the student. 
Facts about the subject are more easily retained by the 
student when the teaching is accompanied by audio-visual 
materials. 
The writer has brought out facts about the curriculum 
for the Latin Social Studies and t h e Language Arts teacher. 
In these facts he has shown the objectives and has given a 
few ways in 1'lhich the teacher may fulfill these objectives. 
In the teaching of Julius Caesar it is not the writer's in-
tention to prepare units or plans for the teaching of Julius 
Caesar, but rather to give an annotated list of materials. 
The amount of materials available since 1930 is limited. 
Very fe\'1 books have been published about Caesar in the last 
twenty-eight years. 
BOOKS 
Adcock, Frank Ezra, Caesar as a I"ian of Letters, Cambridge 
University Press, 1956:-- ---
\'lb..en Caesar is read, he may be read with more interest 
and understanding if the reader · can turn to some book 
or other which may assist him to appreciate the literary 
character of Caesar's writings and the way they reflect 
his eminent personality. The author shows that Caesar 
was not concerned to follow a model, but had the habit 
of deciding what was the best word for this and that, 
and then never admitting any other. The style is clear 
and concise, and the book can easily be read by a junior 
high or a high school student. 
Durant, ~i ll J., Caesar and Christ, New York: Simon and 
Schuster, 1944. --
A clear cut picture of the story of civilization which 
can easily be understood by any student in grades seven 
through ten • 
Ferrero, Guglielmo, The Life of Caesar, Translated by A.E. 
Zimmern, New York: Putnam's Sons, 1933. 
The author has done a masterful job in writing a complete 
"Life of Caesar." Most books take only the "highlights," 
but Mr. Ferrero has completely filled his book with the 
entire history of the times and the full life of the hero. 
It is a wonderful story and to a student of history or 
Latin could be greatly enjoyed. I would only recommend 
it to either of the above or to a "v.rar hero worshipper" 
student. The book is lengthy and very complete and yet 
easily read. 
Forestier, Amadee, The Roman Soldier, London: A.&C. Black, 
Ltd., 1928. -
This book can be used as a strict reference work. It has 
numerous pictures of various types of soldiers in a 
variety of situations. It is not one to be used, but 
can be a picture study for any type student. It is my 
opinion that it would be enjoyed. 
Hamilton, Edith, The Roman Way, New York: W.W. Norton and 
Company, Inc., 1932. 
~rhen the author wrote this work, she did so as it was 
marked out by the Roman writers. She considered them 
alone in this book. It is in no sense a history of Rome, 
but it shows I'That the Romans were as they a ppear in their 
great authors. It sets forth the combination of quali-
ties they themselves prove are peculiarly Roman. It is 
a very interesting quick moving book written in an easy 
to understand style. The book v1ould be appropriate for 
any student in grades nine through twelve. 
Mainzer, Ferdinand, Caesar's Mantle, New York: The Viking 
Press, 1936. 
A very interesting story of Rome and the end of the 
Roman Republic. The author has modernized t he story and 
ferretted t he smallest details. This book is suited for 
grades eight to eleven. 
Ortzen, Len, The Gallic Land, London: Phoenix 
The author explains the h~ppenings of the 
which Caesar conquered oenturies before. 
simple stories in a smooth flowing style. 
be used by grades seven to ten. 
House, 1952. 
modern country 
It contains 
The book could 
Showerman, Grant, Rome and the Romans, Ne1-r York:. Macmillan 
Company, 1954:--- ------ · 
Similar to a textbook, this book covers t he finer points 
of Roman history. It turns the ancient story to a 
modern picture of comparisons. Grades eight to eleven 
would appreciate this book. 
\•lilder, Thornton, The Ides of March, New York: Harper and 
Bros . Publishers, 1948-.-
Th is novel brings to life Caesar the human being. We see 
Caesar as he a ppeared to h is fellow Romans, h is legions, 
his family, his whole Empire in t h e months preceeding h1s 
death. A marvelous exciting story suitable for any 
student in grades nine through t welve. 
, .... 
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PERIODICALS 
Ault, H.o., "The Aural-Oral Approach to Caesar," Classical 
Journal, (May, 1948), p. 492. 
This article portrays a new and different method of 
teaching Caesar. It can easily be grasped by t h e stu-
dents and if executed properly will retain the interests 
of the students. The main idea is simply paraphrasing 
of different passages and questions on the material 
wh ich become more difficult in time. A new version for 
an old subject. 
Bock, C., "Sauce for Caesar, 11 Classical Journal, (December 
1947), p. 182. 
The author says we have prepared the pudding which is 
first year Latin and now the sauce should be made. By 
the sauce our author infers t hat Caesar should be 
taught vrith interest, understanding , and delight. The 
sauce must be rich, spicy, tempting and poured over a 
pudding, making Caesar so tasty a morsel as a student 
ever set h is teeth into. 
The author gives some ideas of presentation which are 
valuable to every Latin or h istory tea cher. I would 
say t his vm s strictly for teacher's use. 
Classroom, "Dumnorix and Gallic Rivers,'' Clas sical Journal, 
(February, 1947), p. 270. 
A very interesting article with a new idea for a very 
observant pu pil in reading Caesar. The author discovers 
the modern idea of racketeering wa s begun during the 
time of Caesar. This could be used by any student in 
gr ades seven t hrough ten. 
Classroom, 11'7'lhy Did Caesar \vrite Li k e That?, "Classical 
Journal, (December, 1946), p. 179. 
Here is the answer to a question asked by many students 
and teachers of Caesar. Th e answers are simple alth ough 
not always made clea r in our texts. Yet we have the 
answer in the very title of his work. A short, i nter-
esting article for any student in grades seven t hrough 
ten. 
Liscomb, H.C., "Britain's Tribute to Caesar," Classical 
Journal, (March, 1 947), p. 341. 
A short article showing how the British unveiled a tab-
let memoriali zing the two thousandth anniversary of the 
landing of Julius Caesar. 
FILMS 
Ancient Rome, Coronet, 1949. 11 min., sd color 16mm. 
This film examines the achievements of Rome in govern-
ment, architecture, and engineering and describes our 
specific inheritance from that culture. Some of the 
scenes shown are: The Appian Way, the Sacra Via, the 
Forum, and the Palaces of the Palatine Hill. 
It is an excellent film for the intermediate grades and 
colleges. 
Ancient World Inheritance, Coronet, 1946. 11 min., ad color 
16 mm. 
Coronet has produced t h is film which explores the civil-
ization of the ancient Mediterranean World and shows the 
achievements of the past and how it has contributed to 
industry. It also contrasts the ancient and modern 
methods in plowing, weaving, metal work, papermaking, 
glass blowing, the alphabet, architecture, law and 
astronomy. The intermediate grades--high school or 
college students--would enjoy this presentation. 
Caesar, Ruler of Rome, Film Classic Exchange, 1611 North 
LaBrea Avenue, Hollywood 28, California. 12 min., rental 
$10. P.P. $50 in sound, $30 in 16 mm. Silent. 
Triumphant reign of Julius Caesar, life and customs of 
his era, plots against Caesar, his death, Marc Anthony's 
oration, burial of Caesar. 
Crossing the Rubicon, Film Classic Exchange, 1611 North La-
Brea Avenue, Hollywood 28, California. 15 min., rental 
$15. P.P. $75, $45 in 16 mm. Silent. 
Ultimatum from Pompey. Return to Rome and the historic 
crossing of the Rubicon. Discipline of Caesar triumphs 
over disorganization of Pompey. 
Julius Caesar, Film Classic Exchange, 1611 North LaBrea 
Avenue, Hollywood 28, California. Theatrecraft London 
Act III, Sc. 2 (forum scene), 19 min. 16 mm. Released in 
the United States by the British Information Services, 
1945. 
Producer--Sidney Box, Director--Compton Bennett, Music--
Ben Frankel, Conductor--Muir Mathieson, Cast--Felix 
Aylmer, Leo Genn. 
Julius Caesar, Film Classic Exchange, 1611 North LaBrea Avenue, 
Hollywood 28, California. Metro-Goldwyn-Mayer, released 
by Loew's 1953. 119 min., sd b&w 35 mm. 
A film version of Shakespeare's tragedy. Producer--
John Jouaeman, Director--Joseph L. Mankie .... rica, Music--
Mikl os Rozsa, Film Editor--John Dunning. 
Cast--Marlon Brando, James Mason, John Gielgund, Louis 
Calhern, Edmund O'Brien, Greer Garson, Deborah Kerr. 
Julius Caesar, Film Classic Exchange, 1611 North LaBrea Avenue, 
Hollywood 28, California. Avon Productions, released by 
Brandon Films, 1952. 96 min., sd b&w 16 mm. 
Adaptations by D. Bradley of the play by William Shakes-
peare. Producer--Director: David Bradley, Photography--
Louis MacMahon. 
Cast--Charlton Heston, David Bradley, Harold Tasker, and 
Grover Glenn. 
- A Julius Caesar, New Edition--now in sound. 60 min., rental ~35. 
Originally filmed in 1912. 
Careful attention to historical detail, use of authentic 
Roman backgrounds, and a production which recreates the 
spirit of Caesar and of Rome makes this a most valuable 
production for the Latin student. 
The Roman Senate, 10 min., rental $9 P.P. ~40 in sound, $25 in 
16 mm. Silent. 
Politics in Rome, influence of wealth in political 
campaigns, alliance between Pompey and Caesar, the first 
Triumvirate. 
Veni, Vidi, Vici, 15 min., rental $15. P.P. $75 in sound, $45 
---- in-Ib mm. Silent. 
Campaigns in Gaul. Conquest of what is now France, 
Germany and Switzerland. Caesar overpowers Vercinge-
torix by use of "modernn methods of warfare used skill-
fully against heroic warriors with primitive weapons. 
Young Caesar, 10 min., rental $9 . P.P. $40 in sound, ~~25 in 
16 mm. Silent. 
Rome under Sulla, the Dictator, Julius Caesar as a young 
man, his first marriage, family life in Rome, power of 
the Vestal Virgin. 
) .. f... 
FILM STRIPS 
A Day in Ancient Rome, Popular Science, 1953. 36 frames, 
black and white, 35 mm. 
Through the use of captioned cartoons we see the life of 
a wealthy farmer in the first century A.D. A villa 
outside the city is shown, also a Roman apartment · house, 
an aqueduct, streets and shops of the city, and typical 
amusement. 
Ancient Rome, Encyclopedia Britannica, 1952. 39 fr. color, 
35 mm:-
A pictorial view of some Roman Ruins, with photographs 
of points of interest in the Forum. This strip includes 
the Colosseum, the Arch of Constantine, the Column of 
Trajan, the Appian 'flay, and the Ruins of Pompeii. 
Julius Caesar Series, Young America Films, New York, 1953. 
97 fr., black and white, 35mm. Two parts: pt. 1--55 
frames; pt. 2-42 frames. 
This series is based on photographic stills from the 
1953 Metro-Goldwyn-Mayer motion picture, Julius Caesar. 
It summarizes and interprets Shakespeare's play. 
Growing ~ in Ancient Rome, Popular Science, 1953, 34 frames, 
black and white, 35 mm. A very interesting strip in 
which captioned cartoon drawings are used to describe the 
life of a typical young man of 16 in Ancient Rome. It 
depicts his life at school, the religious customs which 
he observes, h is assumption of the duties and privileges 
of citizenship, and the sights of the ancient city which 
were familiar to him. 
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